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Abstract

The study examined teachers’ competencies as predictors of teachers’ job performance in public secondary
schools in Anambra State. Two research questions guided the study and two null hypotheses were tested at
0.05 level of significance. The study adopted a correlational research design. The population of the study
was 263 principals in 263 public secondary schools in the six Education Zones of Anambra State. There was
no sampling because the population of the study was small and manageable. The instruments for data
collection were a researcher-structured questionnaire titled: “Teachers’ Competencies Questionnaire
(TCQ) and Teachers’ Job Performance Questionnaire (TJPQ).” The instruments were subjected to face and
construct validation by three experts. The reliability of the instruments was determined using Cronbach
Alpha Coefficient method and the average coefficient of 0.78 for TCQ and 0.86 for TIPQ were obtained and
considered highly reliable and suitable for the study. Simple regression analysis was used for the study. The
study revealed that teachers’ disciplinary competency (r=0.517, p=0.000) and teachers’ decision-making
competency (r=0.547, p=0.000) positively and significantly predicted teachers’ job performance in public
secondary schools in Anambra State. The study concluded that teachers’ competencies are good driving
force towards teachers’ job performance in public secondary schools in Anambra State, Nigeria. Based on
the findings, the study recommended that teachers should always be update their knowledge through
seminars, workshops and conferences for improved students’ performance in public secondary schools in
Anambra State.

Keywords: Teachers’ competencies, teachers’ job performance

Introduction

Teachers are the people that coordinate all the factors in teaching and learning process as to promote
the attainment of educational objectives. In other words, the success of any education institution depends to
a great extent on the job performance of teachers. To Nwosu (2021), observed that teachers are those who
make strident efforts to improve human capital in the schools. This is to say that teachers are those that help
in academic, social and emotional development of students. It is obvious that teachers are human capital
developers whose jobs are meaningless without students in one hand and free expression of information on
the other hand. To accomplish this primary assignment depends to a great extent the level of on their job
performance.

Teachers’ job performance refers to the overall quality those duties or tasks accomplished or
executed by the teaching staff at a particular period in the school system. Adegbola (2019) defined teachers’
job performance as the result achieved in carrying out the tasks assigned to them, based on their skills,
experience, sincerity, and the time available. Teachers’ job performance is determined by various activities
or tasks executed by the teaching staff. Ugbe and Agim (2019) noted that:

“the level of teachers’ task performance is determined by teachers’ activities such as regular

and punctual report to school and classes, ability to cooperate with the principal to achieve

school set objectives, readiness to accept extra responsibilities from the principal, keen

interest in supervising students’ classroom works, respect for school guidelines and patterns
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of performing tasks, teaching in assigned classrooms, plans and prepares lessons, attends

school meetings whenever they are convened as well as Parents Teachers Association

(PTA) meetings, supervise students’ extra-curricular activities, keep accurate records of the

learners’ level of progress, sets, marks and assesses written works among others (p.123-

4).”

Teachers’ job performance is the ability of teachers to execute their primary assignment which
includes grooming students into useful living by teaching, training and behavior modification. Oyewole et
al. (2020) maintained that teachers’ job performance indicates the level, way, manner, process and
commitment of teachers in terms of performance of teaching, lesson preparation, presentation, actual
instructional delivery and teachers’ commitment to their job, extracurricular activities, supervision,
motivation and morale. Many factors can predict or enhance the job performance of teachers, but this study
was limited to teachers’ competencies in secondary schools.

Teachers’ competencies are regarded as a multidimensional construct, which encompasses
numerous interconnected elements towards the transformation of knowledge to learners. Egboka and Alike
(2019) described teachers’ competencies as demonstrable, professionally acquired, specified requisite
teaching skills, abilities, and attitudes essential for effective teaching. Continuing, Egboka and Alike further
stressed that the possession of a repertoire of these prerequisite teaching skills and attitudes spans beyond
the three domains of learning and, therefore, might not be restricted only to them. Thus, a teacher can be
competent in the cognitive, psychomotor, and affective areas of the instructional process. In line with this,
Obiekwe and Ogbo (2020) noted that teaching and learning depend on teachers’ competencies; consequently,
a competent teacher could be conceptualized as one who produces desired results in psychomotor, cognitive,
and affective domains of education.

Teachers’ competencies involve all aspects of teachers’ abilities that influence their teaching
process geared towards attaining the desirable set objectives of secondary schools which include, how well
teachers master their subjects, lesson preparation and presentation, punctuality and attendance to class,
students’ evaluation and assessment. Teachers’ competencies in this study were examined in two categories
including disciplinary competency and decision-making competency.

The aim of discipline is to set limits restricting certain behaviors or attitudes that are seen as harmful
or going against school policies, educational norms, school traditions. Teachers’ disciplinary competency is
the basic knowledge that is considered necessary for a teacher to acquire to have a good command in the
course of teaching and learning process in the classroom. It is the teachers’ ability to discipline erring
students. However, discipline ideally means more than adhering to rules and regulations and entails learner’s
ability to discern what is right or wrong (Idoko, 2021). Discipline is widely acknowledged to be essential for
creating a positive school climate conducive for sound academic performance. Kosgei (2020) noted that
where there is good discipline, there is improved teachers’ job performance.

Another important competency to be considered is the teachers’ decision-making competency. The
task of making a decision in educational practice is very important because of the need to improve the quality
of interaction among the teaching and learning resource elements. Decision-making is the process of
selecting the most preferred and workable action among other options or alternative courses of action
available, either towards solving problems or the achievement of an objective (Tijani, 2020). It is important
to note that for teachers to be competent in terms of decision-making process, they must be actively involved
in corporate goal setting in staff meetings, committees and delegation of authority to carry out certain
activities and responsibilities (Igoni, 2020). These platforms enable teachers to collaborate, discuss and share
ideas because the school is an organization made up of people whose knowledge, skills and experiences
complement one another. This approach will no doubt improve the quality of decisions, boost performance
and manage conflict of any sort among teacher-teacher, principal-teacher and teacher-student for the
achievement of the set goals in secondary schools.

However, teachers’ competencies towards learning are questionable as students seem not to get
feedback from assessments/tests conducted on them. This lack of competencies on the part of teacher can
mar the educational outcome of learners and thus reducing teachers’ job performance. It is therefore against
this background that this study sought to determine teachers’ competencies as predictors of their job
performance in public secondary schools in Anambra State.

Statement of the Problem

It is also observed that many teachers lose interest in attending seminars and conference that would
have helped to improve their competencies and this has a resultant effect on their job performance in the
State. As a result of this, the school system generally in Anambra State has been associated with formation
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of some level of hatred for teachers, bad gangs by students, and neglect of some subjects which gave rise to
serious problems for the realization of educational objectives. Unfortunately, there are occasions when
teachers and students have long-lasting relationship problems due to lack of teachers’ competency to handle
the situation. In the light of the above problems, the researcher carried out this study to determine the extent
teachers’ competencies predict teachers’ job performance in public secondary schools in Anambra State.

Purpose of the Study
The main purpose of this study was to determine teachers’ competencies as predictors of teachers’
job performance in public secondary schools in Anambra State. Specifically, the study sought to find out
the:
1. The predictive value of teachers disciplinary on teachers job performance in public secondary
schools in Anambra State.
2. The predictive value of teachers decision-making competency on teachers job performance in public
secondary schools in Anambra State.

Research Questions
The following research questions guided the study:
1. What is the predictive value of teachers’ disciplinary competency on teachers’ job performance in
public secondary schools in Anambra State?
2. What is the predictive value of teachers’ decision-making competency on teachers’ job performance
in public secondary schools in Anambra State?

Hypotheses
The following null hypotheses were tested at 0.05 level of significance:
1. Teachers’ disciplinary competency does not significantly predict teachers’ job performance in
public secondary schools in Anambra State.
2. Teachers’ decision-making competency does not significantly predict teachers’ job performance in
public secondary schools in Anambra State.

Research Methods

The study adopted a correlational research design. The population of the study was 263 principals
in 263 public secondary schools in the six Education Zones in Anambra State. There was no sampling
because the population of the study was small and manageable. Thus, the entire population of 263 principals
was used for the study. Two instruments were used for data collection: Teachers’ Competencies
Questionnaire (TCQ) and Teachers’ Job Performance Questionnaire (TJPQ). The questionnaire was
structured in line with the research questions and hypotheses that guided this research. The instruments were
subjected to face and construct validation using three experts. The reliability of the instrument was
determined using Cronbach Alpha Coefficient method and the average coefficient of 0.78 for TCQ and 0.86
for TIPQ were obtained and considered reliable for the study. Simple regression analysis was used for the
study.

Result

Research Question 1: What is the predictive value of teachers’ disciplinary competency on teachers’ job
performance in public secondary schools in Anambra State?

Table 1: Summary of simple regression analysis with teachers’ disciplinary competency as predictor of
teachers’ job performance in public secondary schools in Anambra State

Unstandardized Std. Dev. Standardized
B B B
Constant 30.321 6.111
Disciplinary Competency 0.438 0.337 0.517
R 0.517
R2 0.431
Adj. R? 0.372

The summary of the simple regression analysis as shown in Table 3 indicated that teachers’
disciplinary competency moderately predict teachers’ job performance in public secondary schools in
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Anambra State as shown by the regression coefficient (R = 0.517). The coefficient of determination (R?)
valued at 0.431 showed that the explanatory power of the variable was moderately strong. This implied that
43% of the variations in teachers’ job performance in public secondary schools in Anambra State were
accounted for by the variations in teachers’ disciplinary competency. The adjusted R? supported the claim
of the R? with a value of 0.372 which indicated that 37% of the total variation in the dependent variable
(teachers’ job performance) was explained by the independent variable (teachers’ disciplinary competency).
Thus, adjusted R? supported the statement that the explanatory power of teachers’ disciplinary competency
is moderately strong in determining teachers’ job performance in public secondary schools in Anambra State.
More so, the standardized beta weight (B = 0.517) showed that teachers’ disciplinary competency was a
positive predictor of teachers’ job performance in public secondary schools in Anambra State. Thus,
improvement in teachers’ disciplinary competency would not only enhance teachers’ job performance but
also navigate complicated state of affairs and build strong relationship at schools in public secondary schools
in Anambra State.

Research Question 2: What is the predictive value of teachers’ decision-making competency on teachers’
job performance in public secondary schools in Anambra State?

Table 2: Summary of simple regression analysis with teachers’ decision-making competency as predictor
of teachers’ job performance in public secondary schools in Anambra State

Unstandardized Std. Dev. Standardized
B B B
Constant 31.541 6.933
Decision-Making Competency 0.525 0.356 0.547
R 0.547
R2 0.438
Adj. R? 0.402

The summary of the simple regression analysis as shown in Table 2 indicated that teachers’
decision-making competency moderately predict teachers’ job performance in public secondary schools in
Anambra State as shown by the regression coefficient (R = 0.547). The coefficient of determination (R?)
valued at 0.438 showed that the explanatory power of the variable was moderately strong. This implied that
44% of the variations in teachers’ job performance in public secondary schools in Anambra State were
accounted for by the variations in teachers’ decision-making competency. The adjusted R? supported the
claim of the R? with a value of 0.402 which indicated that 40% of the total variation in the dependent variable
(teachers’ job performance) was explained by the independent variable (teachers’ decision-making
competency). Thus, adjusted R? supported the statement that the explanatory power of teachers’ decision-
making competency was moderately strong in determining teachers’ job performance in public secondary
schools in Anambra State. However, the standardized beta weight (B = 0.547) showed that teachers’ decision-
making competency is a positive predictor of teachers’ job performance in public secondary schools in
Anambra State. Thus, improvement in teachers’ decision-making competency in schools intended to
improve not only teachers’ confidence and boost their morale to teach but also improve teachers’ job
performance in public secondary schools in Anambra State.
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Test of Hypotheses

Hypothesis One

Ho1: Teachers’ disciplinary competency does not significantly predict teachers’ job performance in public
secondary schools in Anambra State

Table 3: Test of significance of simple regression analysis with teachers’ disciplinary competency does not
significantly predict teachers’ job performance in public secondary schools in Anambra State

Unstandardized Std. Dev.  Standardized t- p-
] value value
Constant 30.321 6.111 20.581 0.000
Disciplinary 0.438 0.337 0.517 25.847 0.000
Competency

R 0.517
R? 0.431
Adj. R? 0.372

F 33.415 0.000

The summary of the test of significance of simple regression analysis as shown in Table 3 showed
that the simple regression coefficient (R) was 0.517 while the R 2 is 0.431 and Adjust R? was 0.372. The F-
ratio associated with regression was 32.415, the t-test was 25.847 and the P-value = 0.000. Since p-value
(0.000) was less than the specified level of significance 0.05, and the t- calculated value of 25.847 was
greater than t-critical value of 1.96 at 0.05 level of significance and 257 degree of freedom. The study
rejected the null hypothesis that teachers’ disciplinary competency does not significantly predict teachers’
job performance in public secondary schools in Anambra State and accepted the alternative hypothesis that
teachers’ disciplinary competency significantly predicted teachers’ job performance in public secondary
schools in Anambra State.

Hypothesis Two

Hoo: Teachers’ decision-making competency does not significantly predict teachers’ job performance in
public secondary schools in Anambra State

Table 4: Test of significance of simple regression analysis with teachers’ decision-making competency does
not significantly predict teachers’ job performance in public secondary schools in Anambra State

Unstandardized Std. Dev.  Standardized t- p-
B B B value value
Constant 31.541 6.933 22.182 0.000
Decision-Making 0.525 0.356 0.547 27.451 0.000
Competency
R 0.547
R? 0.437
Adj. R? 0.402
F 37.286 .000

The summary of the test of significance of simple regression analysis as shown in Table 4 showed
that the simple regression coefficient (R) was 0.547 while the R? was 0.437 and Adjust R? was 0.402. The
F-ratio associated with regression is 37.286, the t-test was 37.286 and the P-value = 0.000. Since p-value
(0.000) was less than the specified level of significance 0.05, and the t- calculated value of 27.451 was
greater than t-critical value of 1.96 at 0.05 level of significance and 257 degree of freedom. The study
rejected the null hypothesis that teachers’ decision-making competency does not significantly predict
teachers’ job performance in public secondary schools in Anambra State and accepted the alternative
hypothesis that teachers’ decision-making competency significantly predicted teachers’ job performance in
public secondary schools in Anambra State.
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Summary of Findings
The following findings were derived from the study:
1. Teachers’ disciplinary competency positively and significantly predicted teachers’ job performance
in public secondary schools in Anambra State to a moderate extent.
2. Teachers’ decision-making competency positively and significantly predicted teachers’ job
performance in public secondary schools in Anambra State to a moderate extent.

Discussion of Findings

Findings on the predictive value of teachers’ disciplinary competency on teachers’ job performance
in public secondary schools in Anambra State revealed that teachers’ disciplinary competency positively
predicted teachers’ job performance in public secondary schools in Anambra State to a moderate extent. This
implied that improvement in teachers’ disciplinary competency would not only enhance teachers’ job
performance but also navigate complicated state of affairs and build strong relationship at schools in public
secondary schools in Anambra State. The finding of the study was in consonance with the findings of
Oyewole et al. (2020) that there was a moderate positive and significant relationship between democratic
classroom management style of teachers and pupils’ discipline in classroom which improve their academic
performance. Idoko (2021) also showed that teachers’ disciplinary competencies had a positive relationship
with teachers’ job performance. Kosgei (2020) showed that teachers ensured that students adhere strictly to
the classroom ‘dos and don’ts.” The study also showed that teachers’ disciplinary competency significantly
predicted teachers’ job performance in public secondary schools in Anambra State. This was as a result of
the fact that they corrective measures to discipline students; punish erring students; encourage mutual respect
among students; know when to publicly or privately discipline students; manage misunderstanding that arose
among students in classes without bias; abscond from indiscriminate behaviors; serve as role models to their
students; teach societal values and norms to students; encourage students to imbibe self-discipline; and do
not punish students unjustly. The finding was in line with Lawyer (2019) finds that disciplinary competency
had direct impact on teachers’ job performance in schools. The similarities in the findings could be found in
the benefits derived from being disciplined. The possession of self-discipline enabled teachers to choose,
and then persevere with actions, thoughts and behaviour, which led to improvement and success. This gives
one the power and inner strength to overcome addictions, procrastination and laziness and to follow through
whatever one does.

Findings on the predictive value of teachers’ decision-making competency on teachers’ job
performance in public secondary schools in Anambra State indicated that teachers’ decision- making
competency positively predicted teachers’ job performance in public secondary schools in Anambra State to
a moderate extent. This implied that improvement in teachers’ decision-making competency in schools
intends to improved not only teachers’ confidence and boost their morale to teach but also improve teachers’
job performance in public secondary schools in Anambra State. The finding was in line with the view of
Omemu (2018) that teachers’ involvement in decision-making positively correlated with their job
performance. Tijani (2020) findings indicated that teachers’ ability to make decisions have positive impact
on their job performance. It is evident from the findings of the study that an average number of both
principals and teachers are effective in decision-making while majority of the principals revealed that
teachers showed strong commitment to instructional task performance when principals involve them in
decision- making in schools. Obi and Igbaseimokumo (2019) obtained findings indicated that teachers’
participation in decision-making influence their job performance. Francis and Oluwatoyin (2019) disclosed
that decision-making skill of teachers positively and significantly predicted teachers’ classroom
management. The study also showed that teachers’ decision-making competency significantly predicted
teachers’ job performance in public secondary schools in Anambra State. This was as a result of the fact that
teachers make realistic decisions for students; make decisions which could be easily adjusted; effectively
implement decisions made towards learning; consider students’ opinions in taking decisions; do not make
hasty decisions; understand the consequences of their decisions; teach students on the consequences of
wrong decisions; promote decisions made by class prefects; make affordable financial decisions; and
prioritize students’ needs when making decisions. In line with the finding, Usen (2018) contended that head
teachers’ decision- making strategy had significant influence on teachers’ task performance in schools. Igoni
(2020) indicated that there was significant relationship existing between teachers’ involvement in decision-
making with teachers’ job performance in schools. Thus, he argued that involving students in school
decision-making increases their engagement and encourages their growth. The similarities found in the
studies could be attributed to the fact that when put in practice their decision-making competency in making
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key decisions in their educational process would help to produce motivation, a sense of ownership and
therefore a higher inclination to abide by the set rules, personal drive to meet the individual and collective
goals, and an overall higher job performance.

Conclusion

The study stated that teachers’ competencies are as important as the teaching and learning
component itself. The study therefore concluded that teachers’ competencies are good driving force towards
teachers’ job performance in public secondary schools in Anambra State, Nigeria.

Recommendations
The following recommendations were made based on the findings of the study:

1. Teachers should always be up-to-date through seminars, workshops and conferences since different
competencies they apply in teaching enable them perform better for improved job performance in
public secondary schools in Anambra State.

2. Teachers in public secondary schools should apply the combination of competencies since the
success of students is linked with teachers’ competencies which should create activities that would
help to develop and sustain the interest of students in schools.

REFERENCES

Adegbola, F. F. (2019). Teachers’ pedagogical competence as determinants of students’ attitude towards
basic science in South West Nigeria. Educational Research and Reviews, 14(18), 655-660.
https://doi.org/10.14276/2285-0430.2292.

Egboka, N. P., & Alike, U. G. (2019). Principals’ application of communication skills as a correlates of
teachers’ job performance in secondary schools in Anambra State, Nigeria. EPRA International
Journal of Multidisciplinary Research (IMR), 4(7), 229-236.
https://files.eric.ed.gov/fulltext/ED586170.pdf.

Francis, O. B., & Oluwatoyin, F. C. (2019). Principals’ personnel characteristic skills: A predictor of
teachers’ classroom management in Ekiti State Secondary School. International Journal of
Educational Leadership and Management, 7(), 72-103.
http://dx.doi.org/10.17583/ijelm.2019.3573..

Idoko, E. I. (2021). The relationship between principals’ disciplinary approach and students’ disruptive
behaviours in secondary schools in North Central Zone of Nigeria. Journal of Qualitative
Education, 3(3), 1-4. http://dx.doi.org/10.1080/joge.2021.0033148.

Igoni, C. G. (2020). Administrative practices of principals and teaching staff job performance in secondary
schools in Rivers State, Nigeria. International Journal of Scientific & Engineering Research,
11(10), 1034-1046. https://doi.org/10.20525/ijser.11.1017112.

Kosgei, J. R. (2020). Effect of students’ discipline on their academic performance in public secondary
schools in Vihiga Sub-county, Kenya. Unpublished M.Ed Dissertation, University of Nairobi,
Kenya.

Lawyer, B. N. (2019). Teachers’ competence as a determinant of students’ interest in science education.
Global  Journal of Management and Business Research, 11(4), 209-217.
https://dx.doi.org/10.2307/30696119352.

Nwosu, J. C. (2021). Principals’ communication strategies and teachers’ job performance in public
secondary schools in lkenne Local Government Area of Ogun State. International Journal of
Education, Learning and Development, 5(9)1-12.
http://dx.doi.org/10.1108/2021.v559.1564221.

Obi, Z. C. & Igbaseimokumo, E. (2019). Teachers’ involvement in decision-making in the management of
secondary schools as predictors on their job performance in Bayelsa State, Nigeria. Global Journal
of Education, Humanities and Management Sciences (GOJEHMS), 1(2), 235-254.
https://www.researchgate.net/publication/340226868.

Obiekwe, K. K., & Ogbo, R. N. (2020). Relationship between teachers’ classroom management styles and
pupils’ discipline in public primary schools in Anambra State, Nigeria. International Journal of
Scientific and Research Publications, 10(3), 392-398.
http://dx.doi.org/10.29322/1JSRP.10.03.2020.p9946.

174


https://doi.org/10.14276/2285-0430.2292
https://files.eric.ed.gov/fulltext/ED586170.pdf
http://dx.doi.org/10.17583/ijelm.2019.3573
http://dx.doi.org/10.1080/joqe.2021.0033148
https://doi.org/10.20525/ijser.11.1017112
https://dx.doi.org/10.2307/30696119352
http://dx.doi.org/10.1108/2021.v5s9.1564221
https://www.researchgate.net/publication/340226868
http://dx.doi.org/10.29322/IJSRP.10.03.2020.p9946

Journal of Educational Research and Development; Vol 8 No 3 May 2025; pg.168 - 175

Omemu, F. (2018). Relationship between principals’ administrative skills and students’ disciplinary
problems in secondary schools in Bayelsa State. Journal of Education and Practice, 8(5), 100-104.
https://files.eric.ed.gov/fulltext/EJ1133078.pdf.

Oyewole, B. K., Ola-Ogundele, T. E. & Bamikole, O. I. (2020). Principals’ managerial roles and teachers’
job performance in secondary school in Ekiti State, Nigeria. Global Scientific Journal (GSJ), 8(2),
3430-3443. www.globalscientificjournal.com.

Tijani, A. A. (2020). Teachers’ involvement in decision making and job satisfaction in secondary schools in
Kwara State, Nigeria. SOSIOHUMANIKA: Jurnal Pendidikan Sains Sosial dan Kemanusiaan,
13(1), 1-12. https://doi.org/10.2121/sosiohumanika.v13i1.1294.

Ugbe, A. M., & Agim, N. S. (2019). Teachers’ competence and teachers’ task performance in public
secondary schools in Yala Local Government Area of Cross River State. The Future of Children,
17(1), 69-86. http://dx.doi.org/10.1180.6599302.

Usen, F. M. (2018). Headteachers’ managerial behaviour and teachers’ task performance in public primary
schools in Calabar South Local Government Area, Cross River State, Nigeria. Global Journal of
Educational Research, 16, 163-169.
http://dx.doi.org/10.4314/gjedr.v16i2.11.

175


https://files.eric.ed.gov/fulltext/EJ1133078.pdf
http://www.globalscientificjournal.com/
https://doi.org/10.2121/sosiohumanika.v13i1.1294
http://dx.doi.org/10.1180.6599302
http://dx.doi.org/10.4314/gjedr.v16i2.11

